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In 2019, the Volvo Research and Educational Foundations (VREF) launched the Mobility and Access in African Cities (MAC) 
programme. The purpose of MAC is to increase the knowledge and capacity base on sustainable and equitable mobility 
and access in cities in sub-Saharan Africa (SSA) in order to contribute to medium and long-term processes of change. 

An important part of the programme is to stimulate dialogue both among researchers, and between researchers and 
broad groups of stakeholders, on issues related to sustainable and equitable urban mobility and access. 

Through commissioned papers within specific areas, VREF aims to contribute to an overview of current knowledge and 
perspectives on issues related to mobility and access in Sub-Saharan African cities, as well as to inform both VREF, 
researchers and other stakeholders with interests in this area. The papers provide researchers with space to discuss 
state-of-the-art research results, as well as to reflect upon these results and their implications, based on her/his own 
expertise, experiences and perspectives. 

The current paper by Herrie Schalekamp focuses on various forms of engaged scholarship by which researchers, 
educators and other stakeholders within urban mobility and access in SSA interact, exchange perspectives and stimulate 
each other in developing new knowledge. We hope that the paper will be a resource for researchers and educators 
in universities and research institutions in further developing their own approaches for strengthening their societal 
engagements and the impacts of their work. 

Henrik Nolmark
Director, VREF 
Jane Summerton
Scientific Advisor, VREF

June 2021
Gothenburg, Sweden

PREFACE

KNOWLEDGE THAT MAKES A SOCIETAL IMPACT: ENGAGED SCHOLARSHIP 
IN URBAN MOBILITY IN SUB-SAHARAN AFRICA



Purpose
Researchers and educators in higher education institutions 
share knowledge gained through their work in scholarly 
articles and books, as well as through teaching and 
supervising students. In the urban mobility field these 
practitioners’ expertise is not only of academic importance. 
Insights into how people move in cities, the impacts of 
transport policy decisions, how new mobility technologies 
work, and numerous other aspects of urban mobility can 
be practically applied to respond to societal issues. 

Many academic practitioners in Sub-Saharan Africa engage 
directly with constituencies from civil society and the private 
and public sectors to co-develop knowledge around urban 
mobility and accessibility issues. This paper is intended to 
promote discussion and be a resource for such engaged 
scholars based in any of the various academic disciplines 
and fields that feed into urban mobility. 

4

Objectives of the discussion 
paper
• To explore eight case descriptions of engaged 

scholarship in urban mobility in the region

• To highlight the forms of academic expertise that 
underpin the work of academic practitioners

• To understand how academic practitioners engage 
with constituencies outside academia to create new 
knowledge.

• To note some gaps and opportunities in relation to 
engaged scholarship

As scaffolding for the cases the paper explores the ori-
gins of engaged scholarship and different approaches to 
knowledge co-production. It also identifies some applica-
tion opportunities that have emerged from preparatory 
work for the VREF’s Mobility and Access in African Cities 
programme. The paper closes by presenting a conceptual 
prism of how engaged scholarship might be furthered, and 
the questions that researchers and educators, their peers, 
and those who support their work, may ask and build on 
to broaden the societal impact of their work.

EXECUTIVE SUMMARY
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Researchers and educators in higher education 
institutions share knowledge gained through their work 
in scholarly articles and books, as well as through teaching 
and supervising students. These are well-established 
mechanisms for capturing and raising awareness of 
research findings with the global scholarly community. 

Research and teaching in the field of urban mobility is, 
however, not only of academic importance. Insights into 
how people move in cities, the impacts of transport policy 
decisions, how new mobility technologies work, and many 
other aspects of urban mobility can be practically applied, 
and often serve the public interest. This is important in 
Sub-Saharan Africa. Universities and research institutions 
in the region are not only places for performing scholarly 
work. Many of these institutions receive public funding, 
which creates expectations on the part of the state and 
of society that such institutions should be more directly 
involved in responding to issues such as poverty, social 
inequity, and public sector limitations. These dynamics 
spur researchers and educators not only to be socially 
responsive, but also creates opportunities for them to 
be engaged scholars. 

Socially responsive scholarship strives to stimulate 
interaction between academic practitioners and 
constituencies outside the academic community. Engaged 
scholarship goes a step further. It describes the practice 
of researchers and educators who, drawing on their 
areas of academic expertise, work with constituencies 
outside academia to jointly produce new knowledge. 
These constituencies include the broader public, specific 
communities, or public- and private-sector entities. When 
academic and non-academic constituencies engage with 
each other, knowledge may be co-produced that can 
benefit both constituents. 

This method of work is distinct from traditional academic 
research methods in which members of non-academic 
constituencies might, for example, be interviewed or 
participate in focus group discussions, but are not involved 
in the research design or the formulation and dissemination 
of results. Engaged scholarship also differs with respect to 

teaching. Lecturers and students, for instance, engage in 
knowledge exchange, but the aim of this exchange is not 
necessarily to co-produce knowledge that has broader 
social value and/or direct applications beyond the campus.

This paper is intended to promote discussion and be 
a resource for research and teaching practitioners in 
academic settings who apply their expertise in the field of 
urban mobility in Sub-Saharan Africa beyond academic 
audiences. Such academic practitioners may come from 
many disciplines and fields that link to urban mobility, 
including planning, engineering, economics, history, 
political science, gender studies, and public health. 
The paper reflects on engaged scholarship literature, 
on outputs from VREF’s current Mobility and Access in 
African Cities (MAC) research and education support 
programme, and on eight semi-structured interviews with 
academic practitioners from a number of these disciplines 
and fields engaged in the co-production of knowledge in 
urban mobility in Sub-Saharan Africa. 

The interviews sought to: 

i) gain insight into the respondents’ perceptions of the 
relevance and contribution of their publications, lectures, 
conference participation and other academic activities, 

ii) identify how and to what extent they were engaged in 
the co-production of knowledge beyond the academic 
setting and how this fed back into their academic work, and 

iii) explore what gaps they perceived in their engaged 
scholarship and what might be done to fill such gaps. 

The interviews were supplemented by information 
gathered in informal exchanges with non-academics 
in Sub-Saharan Africa who have been directly involved 
with, or played supporting roles to promote, engaged 
scholarship. 

Structure of the paper
After this brief introduction, in the next section of the 
paper the results of the literature review on engaged 

INTRODUCTION
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scholarship are presented. This discussion further 
defines engaged scholarship and how it relies on the 
co-production of knowledge between academic and non-
academic constituencies. The third section of the paper 
provides an overview of key issues and gaps in knowledge 
in urban mobility in Sub-Saharan Africa to which engaged 
scholarship methods might be directed. The discussion 
in this section builds on preparatory work undertaken for 
the MAC programme. 

The preceding sections support the fourth section of the 
paper, in which the interview respondents’ perspectives 
are used to describe how they apply engaged scholarship 
methods in work that they are involved in in their individual 
capacity, or as part of an academic practitioner group. 

This section also expands on how respondents’ work 
in urban mobility and related fields has social impact, 
and how social engagement influences their research 
and teaching. 

Drawing on the interviews, areas in which engaged 
scholarship could be initiated, strengthened or 
supported to enhance the societal contribution of 
research in the field of urban mobility in Sub-Saharan 
Africa are identified in the fifth section of the paper. The 
paper closes by presenting a conceptual prism of how 
engaged scholarship in this field might be furthered, 
and the questions that researchers and educators, their 
peers, and those who support their work, may ask and 
build on to broaden the societal impact of such work. 
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1 Cooper D, 2017: Concepts of “applied and public sociology: arguments for a bigger theoretical picture around the idea of a “university third mission”, in Journal of Applied Social 
Science, 11(2):141-158
 2 Quacquarelli Symonds Top Universities, 2021, 10 of the oldest universities in the world, 19 April 2021, https://www.topuniversities.com/blog/10-oldest-universities-world
3 Kasraoui, S, 2020, Al Qarawiyyin University in Fez: world’s 1st institution to issue medicine degree, Morocco World News, 14 Feb 2020  https://www.moroccoworldnews.
com/2020/02/293650/al-qarawiyyin-university-in-fez-worlds-1st-institution-to-issue-medicine-degree (source references in Arabic)
4 Cooper D, 2017: Concepts of “applied and public sociology: arguments for a bigger theoretical picture around the idea of a “university third mission”, in Journal of Applied Social 
Science, 11(2):141-158
5 Boyer E, 1996: The scholarship of engagement, in Journal of Public Service and Outreach, 1(1):11-20 
6 Edge, D, 1995: Reinventing the wheel, in Jasonoff, S, Markle, G, Peterson J, and Pinch, T, (eds.), Handbook of Science and Technology Studies, Sage, London
7 Glass C and Fitzgerald H, 2010: Engaged scholarship: Historical roots, contemporary challenges, in Handbook of Engaged Scholarship, pp. 9-24
8 Luescher-Mashamela T, Favish J, and Ngcelwane S, 2015: One bangle cannot jingle: community-university research partnerships in South Africa, in Hall B, Tandon R, and 
Tremblay C: Strengthening community university research partnerships: global perspectives, University of Victoria BC
9 Lyken-Segosebe D, and Braxton J, Investigating engaged scholarship among community development faculty in the Southern African Development Community, in The 
International Journal of Interdisciplinary Social and Community Studies 16(1/2020) 
10 Nkhoma N, 2020: Faculty members’ conceptualization of community-engaged scholarship: applying Michael Burawoy’s framework, in Journal of Higher Education Outreach 
and Engagement, 24(1/2020):73-95
11 Personal communication, senior staff member at UCT Institutional Planning Department, 3 December 2020
12 Academic disciplines include the natural sciences (e.g. physics, biology, chemistry), social sciences (e.g. anthropology, geography, political science) and humanities (e.g. arts, 
history, philosophy).

Historically, the primary mission of universities has been 
education; that is, to transfer knowledge.1  This mission 
can be traced back at least as far as the University of al-
Qarawiyyin in Fez, Morocco, which lays claim to being the 
oldest accredited university in the world.2  It was founded 
in the year 859 as a school of religious instruction, and in 
1207 issued what is deemed to be the first degree awarded 
to a student.3  In the early 1800s, universities began to 
embrace a second mission, that of research, applying 
theory and experimentation in attempts to explain or 
predict how the natural world worked. This second mission 
first took hold in German universities. From there it spread 
to universities in the United States, and became a central 
part of the mission of universities across the world over 
the course of the 20th century. 4 

The adoption of a third mission in the role of universities 
– directly serving societal development, i.e. the socially 
responsive or engaged university – emerged quite recently, 
through academic discourse in the United States and the 
United Kingdom in the 1960s and 1970s. In both countries, 
people outside and within universities were beginning to 
question the social relevance of academic institutions, 
which received substantial state and philanthropic 
support and which – due to their focus on the education 
of professionals and scientific exploration – were perceived 
to largely serve elitist purposes.5,6,7

In the 1990s similar questions began to arise in South Africa. 
This country had seen enormous social upheavals since 
colonisation, which intensified through the implementation 
of Apartheid policies in the 20th century. In the years 
following the transition to representative democracy in 

1994, voices within and outside academia called upon the 
country’s universities to respond to the social, political and 
economic challenges in the country through scholarship. 
Two universities – the University of Cape Town in 2009, 
and Rhodes University in 2010 – responded to this call 
by adopting a different conceptual framework, and later 
formal policies, to guide and support their engagement 
in these social issues.8,9 

Few other universities in South Africa had then, or have 
in the years since, developed public statements of intent 
or internal programmes that motivate and support their 
staff and students to take their scholarship beyond the 
academic sphere. In addition, there is little evidence 
of similar mission statements and activities amongst 
universities anywhere else in Sub-Saharan Africa.10,11 
This does not imply that academic practitioners in this 
region are not socially engaged. Rather, it is more likely 
that their social engagement is largely undocumented 
and is overshadowed by pursuits of their institutions’ first 
and second missions. 

Understanding engaged 
scholarship 
Scholarship is a term that broadly captures universities’ 
first and second missions, i.e. teaching and research. It 
can be defined as “the thoughtful creation, interpretation, 
communication, or use of knowledge that is based in the 
ideas of the disciplines12, professions, and interdisciplinary 
fields. What qualifies an activity as ‘scholarship’ is that it 
be deeply informed by accumulating knowledge in some 

WHAT IS ENGAGED SCHOLARSHIP AND 
KNOWLEDGE CO-PRODUCTION?

https://www.topuniversities.com/blog/10-oldest-universities-world
https://www.moroccoworldnews.com/2020/02/293650/al-qarawiyyin-university-in-fez-worlds-1st-institution-to-issue-medicine-degree
https://www.moroccoworldnews.com/2020/02/293650/al-qarawiyyin-university-in-fez-worlds-1st-institution-to-issue-medicine-degree
https://www.topuniversities.com/blog/10-oldest-universities-world
https://www.moroccoworldnews.com/2020/02/293650/al-qarawiyyin-university-in-fez-worlds-1st-institution-to-issue-medicine-degree
https://www.moroccoworldnews.com/2020/02/293650/al-qarawiyyin-university-in-fez-worlds-1st-institution-to-issue-medicine-degree
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field, that the knowledge is skilfully interpreted and deployed, 
and that the activity is carried out with intelligent openness 
to new information, debate, and criticism.”  13

Socially-responsive scholarship embraces universities’ 
responsibility to serve societal needs, to engage critically 
with the challenges that the society the university is a part of 
faces and to foster public dialogue and active citizenship on 
matters of social importance. 14  Engaged scholarship takes 
social responsiveness further by working with constituencies 
outside of academia to produce, promote, apply and 
disseminate knowledge.15 Engaged scholarship is an iterative 
process in which people in academia, government, industry 
and specific communities co-produce knowledge through 
collaborative planning, research and teaching, with the aim 
of serving society. 

This work can apply one or more disciplinary approaches 
to addressing societal needs and challenges. It can be 
multidisciplinary (drawing on but not integrating research 
from natural, social and other scientif ic disciplines), 
interdisciplinary (integrating research across disciplines), or 
transdisciplinary (where research transcends categorisation 
along traditional disciplinary boundaries).16 

Irrespective of the disciplinary approach, socially-responsive 
scholarship strives to stimulate exchanges and interaction 
with constituencies outside academia, while engaged 
scholarship actively draws in such external constituencies 
in co-producing new knowledge. 

Figure 1 is a diagrammatic illustration of different types of 
activities that academic researchers and educators might 
engage in. Traditional ‘first mission’ and ‘second mission’ 
academic work comprises those activities that are in the 
research and teaching/learning spheres without an overt 
focus on social engagement. All the activities contained 
within the sphere of social engagement (i.e. which draws on 
but also goes beyond the ‘third mission’ of service) involve 
both academic and non-academic constituencies. When 
such social engagement involves an iterative and close 
partnership between academic and non-academic partners 
to jointly produce knowledge, then it is engaged scholarship. 
As the diagram demonstrates, such engaged scholarship 
can be grounded in the research or teaching/learning 
spheres, or integrate activities from both these spheres.

teaching/learning research

service

community-based 
learning

public information 
networks

short courses

seminars and 
workshops

degree-based 
teaching

student 
supervision

basic 
research

school 
programmes

knowledge transfer 
and research

government 
funded research

non-profit funded 
research

industry 
funded 

research

applied research

practice-
based research

community-
based research

community-campus 
partnerships

participatory 
action research

in-service 
learning

academically-based 
community service

performances, public 
events & lectures

media 
interviews

policy 
analysis

technical 
assistance consulting 

needs 
assessments/ 

evaluation

expert 
testimony 

social 
engagement 

academic 
publications

engaged 
teaching/
learning 

and 
research

engaged 
research

engaged 
teaching/ 
learning

13 Michigan State University’s definition, as quoted in Cooper, D, 2010: The UCT idea of ‘Social Responsiveness’: ‘Engaged Scholarship’ must be at its conceptual core for 
academic staff”, pp. 26–37 in Social Responsiveness Report 2010. University of Cape Town
14 Favish J and Ngcelwane S, 2009: Understanding Social Responsiveness: portraits of practice at the University of Cape Town, Gateways: International Journal of Community 
Research and Engagement 2(2009):18–38
15 University of Cape Town, 2006, Conceptual framework for social responsiveness: engaged scholarship, http://www.socialresponsiveness.uct.ac.za/conceptual-framework-
social-responsiveness 
16 See, e.g., Choi B and Pak A, 2006, Multidisciplinarity, interdisciplinarity and transdisciplinarity in health research, services, education and policy: 1. Definitions, objectives, and 
evidence of effectiveness, in Clinical and Investigative Medicine 29(6):351-64
17 Developed from i) Glass C and Fitzgerald H, 2010: Engaged scholarship: Historical roots, contemporary challenges, in Handbook of Engaged Scholarship, pp. 9-24 and ii) Favish 
J and Ngcelwane S, 2009: Understanding Social Responsiveness: portraits of practice at the University of Cape Town, Gateways: International Journal of Community Research 
and Engagement 2(2009):18–38

Figure 1: Dimensions of engaged scholarship 17

http://www.socialresponsiveness.uct.ac.za/conceptual-framework-social-responsiveness
http://www.socialresponsiveness.uct.ac.za/conceptual-framework-social-responsiveness
http://www.socialresponsiveness.uct.ac.za/conceptual-framework-social-responsiveness
http://www.socialresponsiveness.uct.ac.za/conceptual-framework-social-responsiveness
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Constitutive – interactions between systems of thought or discourses, e.g. science-policy interactions

Interactional – science and society shaping each other dynamically through conflict and change

Iterative interaction – reconciling scientific knowledge supply to non-academic stakeholder demand for it in a 
consultative process

Extended science – integrating non-academics as co-investigators in problem-driven research 

Public services – collaborations between citizens and government institutions to co-produce public services 

Institutional – learning between and within governance institutions to build capacity in such institutions

Social learning – creating settings for people to learn how to learn from one another about complex societal or policy 
interrelations

Empowerment – recognizing and empowering traditional knowledge systems

18 Bremer, S, and Meisch, S, 2017: Co-production in climate change research: reviewing different perspectives, in Climate Change 8(2017):1-22

As can be seen in the approaches listed above, co-
production is mostly, but not always, defined as involving 
academic and non-academic constituencies. That is 
important for the description of engaged scholarship, 
because by definition it requires setting up relationships 
where knowledge passes in both directions between 

academic practitioners and non-academic parties.  Another 
key point to note is that one form of co-production can also 
be nested in one or more other forms, which we will see more 
of in the cases presented in Section 4 - Engaged scholarship 
in urban mobility in Sub-Saharan Africa. But before that, let 
us briefly look at urban mobility scholarship in the region.

A recent international review by Bremer and Meisch in 
the field of climate change mapped the work of academic 
practitioners who used the term co-production to describe 
their work.18  The reviewers identified eight conceptual 

approaches that are used to characterise the types of 
co-production activities that such practitioners engage 
in, as follows:

Forms of knowledge co-production
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In 2019, VREF launched a new research and educational 
support programme titled Mobility and Access in African 
Cities (MAC). In preparing to launch this programme, 19  

VREF commissioned five papers to describe the state 
of knowledge on the topics listed below 20  and to guide 
academic practitioners in Sub-Saharan Africa, and VREF, 
in developing research agendas. The topics of the papers 
are as follows: 

• Transport needs in urban populations, especially 
amongst the poor and most vulnerable

• Governance of urban transport systems

• The endemic business models underlying the 
provision of shared transport services

• Road traffic injuries and transport-related air quality, 
and 

• The design and integration of scheduled public 
transport systems. 

The papers were not intended to identify prevailing or 
preferred forms of co-production in each of the topics 
above. Rather, they provided insight into which main 
urban mobility actors currently are, or should in the 
future be, engaged in knowledge co-production.21 Key 
actors and groups highlighted in the papers include: 
urban and non-urban residents; users of urban transport 
services and infrastructure; public-transport operators; 
business owners and their employees and representative 
bodies; private businesses and landowners; government 
bureaucrats and politicians responsible for policy, planning, 
infrastructure provision and regulation, and lending and 
finance institutions. 

Collectively, the papers also highlight gaps in knowledge 
and gaps in engagement with some of the abovementioned 

actors. One of these gaps is that people who do not use 
personal vehicles tend to be excluded from planning and 
research, despite representing a large segment or even 
the majority of transport users. Participatory research 
processes that create forums for user engagement and 
draw on urban studies were identified as a promising 
means of responding to this issue. 

Another gap was identif ied in governance, shared 
transport, and formal public transport. This gap is an 
absence of work that addresses the dynamics of politics 
and corruption. The expertise of different actors involved 
in urban mobility governance will be needed to co-produce 
insight and solutions to these dynamics in specific city 
settings. In addition, such actors’ knowledge and expertise 
would be needed to increase knowledge on how transport 
services, infrastructure projects, planning processes, and 
global and local digital service providers and technologies, 
might function on a smaller scale in a city or community. 

A gap in research on traffic injuries and air quality impacts 
associated with transport was also identified. Research 
on this topic tends to treat the entire Sub-Saharan 
African region as one entity. As a result, the public-health 
dimension of transport has been poorly studied. The 
research community was called upon to generate and 
disseminate new knowledge, in close cooperation with 
those responsible for investments in and implementation 
of road safety and related-health policies and projects. 

The position papers help us to understand key topics (the 
“what”) and actors (the “who”) for knowledge co-production 
in urban mobility in Sub-Saharan Africa. In the following 
section we explore examples of the “how” – that is, ways 
in which academic practitioners across the region are 
incorporating knowledge co-production into their work.

OVERVIEW OF THE STATE OF URBAN MOBILITY 
SCHOLARSHIP IN SUB-SAHARAN AFRICA

19 This included Behrens R, Muchaka P, Salazar Ferro P, Schalekamp H, and Zuidgeest M, 2015, Mobility and access in Sub-Saharan African cities: the state of knowledge and 
research environments, VREF, final report 21 September 2015
20 The MAC programme includes a sixth cross-cutting theme – analytical tools – which did not have an accompanying position paper.
21 Papers summarised in Jennings G. and Summerton J. (eds.), 2020, Achieving equitable, sustainable mobility and access in Sub-Saharan Africa – an overview of the state of 
knowledge, VREF, available online at www.vref.se

http://www.vref.se
http://www.vref.se/
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In this section, eight cases of ongoing engaged scholarship 
in the urban mobility field in Sub-Saharan Africa are 
described. These descriptions are based on the results 
of interviews with academic practitioners engaged in 
such work. The case descriptions are not intended to 
provide a comprehensive review of forms of co-production, 
involved disciplines or cross-disciplinary work, or engaged 
scholarship. Rather, they demonstrate the diversity of the 
contexts in which academic practitioners work, the non-
academic constituencies that they might engage with, 
and how they are balancing the demands of academia 
with the service of societal interests and needs. 

The interviewees engage in scholarly work in on an 
individual basis or as part of academic groupings, and work 
with academic and non-academic partners. Their work has 
been initiated either within an institutional environment, or 
independently and later brought into an academic setting. 
Academic practitioners might have started off conducting 
research on a topic and then shifted to working with, as 
opposed to studying, the people (or “research subjects”) 
about whom they conducted their original study. 

In describing the engagement of these academic 
practitioners, reference is made to the primary mode(s) 
of their engaged scholarship, the form(s) of co-production 
that is emerging from their work, and the institutional, 
individual and professional contexts in which they work. 

Science-policy engagement 
driving extended science 
co-production
Ghana 

The World Bank extended a f inance facility to the 
government of Ghana to establish a research chair 
and centre in the field of civil engineering under the 
Bank’s African Higher Education Centres of Excellence 
programme. The resulting Transport Research and 
Education Centre Kumasi (TRECK)22  at Kwame Nkrumah 
University of Science and Technology was overtly set 

up to stimulate engagement between academics and 
the professional industry in West Africa, and to build out 
an interdisciplinary offering off its civil engineering base. 
Importantly, the interview respondent notes that now that 
TRECK has been established, “regional students don’t 
need to go to Europe but can come to Ghana.”

TRECK is currently in its first five-year funding cycle and 
is run as an independent academic entity on commercial 
principles, which is unusual in the university context. It has 
an advisory board comprised of people from industry and 
the donor community to support the centre in identifying 
sources of research and consultancy funding. The centre’s 
funding is also directly linked to pre-agreed volumes of 
publication outputs, student throughput and learning-
sharing activities. These activities include a student-
industry research colloquium, where industry partners 
gain insight into students’ work and students get the 
opportunity to ask advice from practitioners, as well as 
Friday seminars for industry partners to meet students. 

The centre offers master degree programmes in civil 
engineering and transport planning and a PhD programme in 
highway and transport engineering, with PhD programmes in 
transport systems, in logistics and finance, and in transport 
leadership under development. These are supplemented 
by a variety of short course offerings. Industry professionals 
and consultants often present in these courses side-by-side 
with academics. Also, for every student from Ghana who 
enrols, four students must be from other countries in the 
region such as Nigeria, Sierra Leone and Liberia.

The f inancial support and incentives to publish in 
international journals and to present at international 
conferences has, similarly, had a positive impact on the 
reputation of the centre and its academic staff. Amongst 
others, staff members are now being invited to government 
policy fora where transport issues of national concern are 
being discussed, the centre is increasingly commissioned 
to undertake policy advisory studies, and members of 
the public are more aware of the role of academia in 
society and contact staff members to confirm or query 
government actions. 

ENGAGED SCHOLARSHIP IN URBAN MOBILITY 
IN SUB-SAHARAN AFRICA

22 https://treck.knust.edu.gh 

https://treck.knust.edu.gh
https://treck.knust.edu.gh/


13

KNOWLEDGE THAT MAKES A SOCIETAL IMPACT: ENGAGED SCHOLARSHIP 
IN URBAN MOBILITY IN SUB-SAHARAN AFRICA

Public and non-profit funded 
research and teaching 
stimulating iterative 
interaction
South Africa

In 2002 six academic practitioners in the fields of urban 
planning, civil engineering and urban housing at the 
University of Cape Town launched the Transport Studies 
Programme (TSP), initially offering a master in philosophy 
degree specialising in transport studies. In the years since 
then the number of study tracks has grown to include 
engineering and professional master specialisations with 
coursework or research-oriented options, as well as a PhD. 
The TSP has drawn on the group’s research on topics 
such as land use and transport system interrelationships, 
transport supply and demand management, passenger 
transport policy, non-motorised transport and road safety. 

In 2007 the state-owned passenger rail agency provided 
five years of funding that allowed the group to establish 
a comprehensive Centre for Transport Studies (CfTS)23, 
secure dedicated administrative support, fund student 
scholarships, and develop new courses in public transport 
planning and operations. A year later, CfTS led a successful 
proposal for funding from VREF for the period 2008-2013 
to establish a centre of excellence in public and non-
motorised transport in partnership with the Universities 
of Nairobi and Dar es Salaam. 

These funding streams provided the centre with financial 
security and a base from which to attract further research 
funding and to spread the centre’s reach to new audiences 
beyond academia, both in paratransit reform and in non-
motorised transport planning. CfTS staff and students 
have, for example, been instrumental in developing non-
motorised implementation guidelines for the national 
government, contributing to a provincial campaign to 
improve pedestrian road safety, and testing walking buses 
at schools in the campus vicinity. In relation to paratransit 
reform, the centre convened a three year-long professional 
development programme for paratransit owners and 
managers, as part of the Cape Town municipality’s long-
term public transport improvement programme24. This 
programme was co-designed and co-presented with 
government officials, transport sector professionals and 

the programme participants themselves. It also opened the 
door for CfTS staff and students to undertake research 
projects with multiple paratransit associations, owners 
and drivers, and community members. 

The experience of and connections made in this work have, 
in turn, substantially enriched the teaching programme – 
often directly so, with transport operators, professionals 
and officials often serving as invited guest lecturers. It has 
also raised the profile of the CfTS, with staff and students 
being invited to participate in national and international 
research and implementation projects commissioned by 
development agencies, development finance institutions 
and government departments. It has, however, taken 
significant effort for staff to meet academic requirements 
(especially producing scholarly publications) while at the 
same time sustaining these networks and engagements 
with non-academic audiences. 

Community-based research 
and learning to produce public 
services
Mozambique 

There are many urban mobility challenges in the cities of 
Mozambique, as well a variety of development finance 
sector-driven efforts to introduce improvements in urban 
mobility. This is especially true in the public transport 
and roads sectors in metropolitan Maputo. Despite this 
potentially rich field of academic investigation and learning, 
there is little local academic research capacity, and there 
are no degree programmes, in the field of urban mobility. 

Mozambique is one of only two Portuguese-speaking 
countries in the English-dominated Southern African 
Development Community. This is a barrier to cross-
border learning and knowledge-sharing through academic 
channels. Moreover, despite being the oldest university 
in Mozambique – and one of very few comprehensive 
universities nationally – the Universidade Eduardo 
Mondlane (UEM) does not have any department or unit 
with an urban mobility or transport focus, and its civil 
engineering department is very small. According to the 
interview respondent, the local impact of these issues 
for urban mobility includes that “very few publications 
on Mozambique [are produced] in Mozambique … very 

23 http://www.cfts.uct.ac.za 
24 See Schalekamp H, 2017, Lessons from building paratransit operators’ capacity to be partners in Cape Town’s public transport reform process, in Transportation Research 
Part A: Policy and Practice, 104 (2017) pp. 58-66, Elsevier.

http://www.cfts.uct.ac.za
http://www.cfts.uct.ac.za/
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few people read articles; even students – they don’t read 
much”. However, a multi-disciplinary academia-practitioner 
collaborative research and advocacy platform, the 
Mozambican Urban Mobility and Transport Observatory 
(OMT de Moçambique)25 , has emerged in recent years to 
fill this void. Efforts to establish the observatory has been 
led by a local non-profit organisation, Waza, in partnership 
with academic staff respectively at the civil engineering 
and sociology departments at UEM. 

Investigating and documenting paratransit operations 
and the working conditions of drivers and conductors in 
this sector in the Maputo urban region has been a core 
component of the observatory’s work. This work was 
initially approached as a short-term research project 
aiming to gather the views and experiences of people 
in the public sector, paratransit business owners and 
workers, and residents’ associations. This work has since 
grown in scale and extent to include regular focus group 
sessions, regular open seminars, as well as a series of 
multi-stakeholder public events during annual Sustainable 
Mobility Weeks that the observatory initiated. During the 
most recent mobility week, in 2020, the observatory team 
presented the findings of their last five annual surveys 
of paratransit operations in the city, which revealed a 
concerning decline in supply exacerbated by economic 
effects of the Covid-19 pandemic.

The involvement of the UEM sociology department in the 
observatory has created a foundation at the university 
for producing academic publications, and to develop a 
socio-technical course, on urban mobility at the university. 
This complements the limited transport research and 
teaching capacity at the civil engineering department. 
Building this capacity will be needed to develop a local 
cohort of researchers and professionals in the urban 
mobility field, and to provide a platform for engagement 
across research, education, and practice. 

Participatory action research 
supporting public service and 
institutional co-production
Sierra Leone

Historically, rural development issues have received 
significant attention in policy and development discussions 
and actions in Sierra Leone. The Sierra Leone Urban 
Research Centre (SLURC)26 was established in 2015 to 
address gaps in and the needs of urban development 
institutions, through research and teaching in the fields 
of urban health, mobility, resilience and urban growth. A 
core component of SLURC’s mission has been to identify 
what local and national government can do in these fields 
to, as the respondent reports, positively “touch the lives 
of ordinary man”. 

The centre initially focussed on academic research that 
commented on the effect of public sector policy and 
implementation programmes. This has evolved into 
participatory research, supported by University College 
London, that engages with the residents of communities 
and settlements in an attempt to bridge the gap between 
them and the national and local government. As a result, 
SLURC’s researchers have been drawn into city and 
national debates on urban development policy priorities 
especially in addressing informal settlement improvement, 
e.g. through relocations to mitigate flooding risk. The 
current mayor of Freetown also has an urban development 
agenda and has been receptive to SLURC’s efforts to share 
their results with her. She has since become an important 
supporter of their work. 

The association with the mayor has raised the centre’s 
national profile, but its deliberate attention to making 
technical knowledge available in easily understandable 
formats has also made it a trusted source for technical 
knowledge amongst people in government and 
communities alike. This knowledge ‘packaging’ has 
included translating the centre’s online social media 
outputs into widely spoken Creole, granting interviews 
on radio and television, and publishing reports, policy briefs 
and newsletters rather than journal articles, which are 
seen as “elitist” and are rarely read by local policymakers. 

From this research and engagement base, the centre 
developed a massive open online course (MOOC) on 

25 https://observatoriomt.org.mz 
26 https://www.slurc.org 

https://observatoriomt.org.mz
https://www.slurc.org
https://observatoriomt.org.mz
https://www.slurc.org
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urban development. The course has been running for two 
years and has attracted thousands of public and private 
sector participants based in Sierra Leone – but also as 
far afield as Zambia and Uganda – from the planning, 
construction, real estate and other urban development-
related sectors. The centre’s ultimate aim is to develop 
the MOOC into a master degree in urban planning. None 
of the five universities in the country currently have such 
an offering and the corps of professional planners is very 
small. The master degree is intended to support and guide 
urban development professionals in the West African 
region in dealing with urban informality, inequality and 
sprawl in locally appropriate ways. 

Applied and practice-based 
research and learning for 
responsive institutional 
capacity
South Africa

One of the research and teaching streams at the urban 
planning department at the University of Pretoria 
focuses on city regeneration and urban sustainability in 
precincts and neighbourhoods. The interview respondent, 
in collaboration with academic colleagues, used field 
research on public space use and on how public transport 
activities contributes to the shaping and utilisation of 
these spaces, to demonstrate practical applications of 
the Sustainable Development Goals in urban planning 
and architecture.27 The respondent has also worked as 
a professional consultant in this field, bringing further 
practical experience back into the academic sphere. 

While government policy mentions that public spaces are 
important to a city, there are also perceptions that public 
spaces are not being used and are becoming irrelevant, 
despite many of these spaces having close linkages to 
public transport use. This issue creates a potential area of 
focus for scholarly engagement outside academia that is 
not unique to urban planning education in South Africa. As 
the respondent notes, urban planning is “a professional field 
– and applied science – and we [academic practitioners] 
can make a difference. It is very important that we get out 
of our ivory towers.”

Beside forming the basis for academic publication and a 
professional manual, the research on regenerative urban 
development feeds into a professional master degree 
attracting students from across Sub-Saharan Africa. 
The degree’s students are comprised predominantly of 
government officials, but the programme also attracts 
professionals from fields such as engineering, urban 
planning and architecture. The degree programme 
facilitates exchange between academic and professional 
perspectives: programme participants bring their 
experiences and challenges to the classroom for debate 
and to share it with one another and with the academic 
staff, while staff guide discussions, integrate research 
findings with participants’ experiences, and identify topics 
and issues for further research. The interview showed 
that exchanges of this type allowed explorations of how 
public sector tenders could be drawn up to be effective 
tools in urban development. The classroom has become 
a scene for collectively exploring and resolving this real 
issue from practice, using the learning facilitator as a 
knowledge resource.

It is, however, not only the classroom that has served 
as a venue for building and sharing knowledge to 
improve professional’s urban planning practices, and in 
turn to enrich the respondent’s teaching. International 
development agency and professional conferences and 
workshops have, and do, provide opportunities for the 
outcomes of the respondent’s research and teaching 
to influence implementation more directly, and to gain 
insight into how such implementation practices can be 
supported by the academic environment. 

Public information network 
for empowerment and social 
learning
Kenya

The Kenya Transport Research Network (KTRN) is 
a community of people with an interest in transport 
research. The Institute for Development Studies (IDS)28  

at the University of Nairobi (UoN) founded KTRN and hosts 
its coordinating office, and the network’s membership 
includes researchers, development professionals, policy 
makers, and public transport workers and unions across 
East Africa. 

27 See, for example, Nel D, Du Plessis C, and Landman K, 2018, Planning for dynamic cities: introducing a framework to understand urban change from a complex adaptive 
systems approach, International Planning Studies 23(2018)3:250-263
28 https://ids.uonbi.ac.ke/index.php/

https://ids.uonbi.ac.ke/index.php/
https://ids.uonbi.ac.ke/index.php/
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The network has two platforms of activity. The first is a 
group in messaging app that members use to share their 
mobility-related activities and developments in practice 
and in the news. The second platform is a forum that 
meets quarterly. The forum meetings are sometimes co-
hosted with other organisations, and are open to a broader 
audience. Forum topics are generated by suggestions from 
network members, as well as from trends that emerge from 
exchanges in the messaging group and on social media. 
Each forum is structured around a presentation from 
one of the group members, the co-hosting organisation, 
or an invited guest. Previous speakers and participants 
include representatives from national, county and local 
government agencies, international development agencies, 
non-government organisations, and transport-sector 
unions. One of the most notable achievement of the 
network is that the meetings provide a channel for research 
findings to reach key stakeholders directly. 

The meetings also provide university students with 
research project ideas and the opportunity to connect 
in person with officials and professionals to discuss 
those ideas. Students are furthermore able to share their 
research proposals and/or findings at the meetings and 
in the messaging group. As an offshoot of the network, 
a small group of members in the network representing 
diverse stakeholders recently formed the Socially Just 
Public Transport Technical Working Group, which has 
attracted financial support from a non-profit foundation.

KTRN is run as a voluntary initiative. There have been 
discussions amongst its membership on whether the 
network should become a formal organisation, but there is 
a concern that doing so would result in the network losing 
dynamism and open-exchange character. The network 
has in the past had requests from transport operators 
and unions to assist them with advice and training on 
professionalising their sector, which would provide revenue. 
However, the network currently does not have the capacity 
to undertake such tasks. An alternative proposal is that 
the network could become an academic entity focussing 
on transport. This is motivated by the fact that UoN and 
other universities in the country lack departments of this 
type, and stems from requests from transport workers, 
the police and the transport ministry.

Academically-based 
community service as basis 
for extended science
South Africa

South Africa is well-known internationally for its high 
incidence of road accidents and related injuries and 
deaths. To address this issue, an established rehabilitation 
practitioner and bioethicist based in Johannesburg has 
been conducting engaged research and advocacy work 
with academic and professional colleagues in the field 
of road ethics. In the interview with her, she reported 
that this work has focused on: understanding road user 
safety practices, agency and behaviour; fleet driver safety 
training; exploration of paratransit driver working conditions 
and the impact thereof on their safety perceptions and 
practices;29 and building relationships with policymakers 
and civil society to understand levers of influence that 
could positively impact on road safety and ethics. 

The interview respondent’s work has been performed in 
multiple capacities and through various academic and 
professional channels, some of which she established 
herself, or played a key role in establishing and maintaining. 
This has included: founding the Road Ethics Project (a non-
profit organisation that advocates for ethical road use);30 
serving as a medico-legal advisor in cases where people 
have been injured on roads; running a private training 
company that she founded; and working as a postdoctoral 
candidate at the PRICELESS SA31 unit at the University 
of the Witwatersrand (Wits) exploring research-to-policy 
translation. In addition to engaging with paratransit drivers 
and other groups of road users, the respondent’s work and 
presence has spanned across academia, government, 
professional practice and various communities.

 She has utilised these contexts selectively to collect and 
disseminate knowledge, increase awareness of ethical 
issues that road users face, and advocate for change. 
Some of the key platforms she has used to disseminate 
knowledge include radio interviews, podcasts, online 
articles, guest lectures in a health-sciences degree course 
at Wits, and formal academic publications. 

29 See https://www.wits.ac.za/news/latest-news/research-news/2021/2021-05/in-defence-of-joburg-minibus-taxi-drivers.html
30 http://roadethicsproject.africa
31 https://pricelesssa.ac.za

https://www.wits.ac.za/news/latest-news/research-news/2021/2021-05/in-defence-of-joburg-minibus-taxi-drivers.html
http://roadethicsproject.africa
https://pricelesssa.ac.za
https://www.wits.ac.za/news/latest-news/research-news/2021/2021-05/in-defence-of-joburg-minibus-taxi-drivers.html
http://roadethicsproject.africa
https://pricelesssa.ac.za
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The respondent is a self-funded scholar who is doing 
socially and professionally engaged research and teaching 
and who is disseminating the resulting knowledge without 
holding a full-time position at a university. She serves as 
an example of how an individual can be active in both the 
professional and academic spheres, yet also work with and 
inspire others in both spheres to do socially impactful work. 

Community-based research 
for empowerment and 
constitutive knowledge 
Uganda

One of the interview respondents is an emerging scholar 
based in Nairobi at the British Institute in East Africa 
(BIEA)32  who has been doing research in Kenya and 
Tanzania, and is currently focussing on Uganda, to 
understand the social dynamics that are playing out 
around digital technologies, infrastructural vulnerabilities, 
and smart cities in the region. Investigating these 
dynamics is fundamental to understanding ways in which 
public and shared transport services, for example, might 
be planned, implemented or used (see also the discussion 
on the MAC programme’s thematic foci in Section 3 - 
Overview of the state of urban mobility scholarship in 
Sub-Saharan Africa).

Rather than drawing only on what he terms “the Western 
archive” of knowledge production and representation 
that reduces the individual or community to a research 
subject, the respondent has also been engaging with many 
people across society to capture their stories of the daily 
hassles of living and working in a city, especially in slums. 
This contributes, in his words, to an “African archive” of 
knowledge on urban planning, infrastructure and cities. 

The respondent uses the example of the mobile phone, 
which has thoroughly infiltrated urban life, to describe this 
shift in perspective. He has found that what is important to 
ordinary people is not “the empirical perspective” – how 
mobile phones work or what their supporting infrastructure 
is – but how these devices enable people to address daily 
inconveniences and provide them “something to work 
with” to create opportunities and networks. Nevertheless, 
people in slums still have a good grasp of how mobile 
phone infrastructure works and how to fix the phones 
when something goes wrong. In so doing, they take on 
the roles of planners and engineers.

Creative people in the informal sector capture the above 
and similar urban life situations and experiences through 
visual art, poetry, music and other creative media that are 
on display or accessible throughout the city’s streets, walls 
and public spaces. This makes these artists’ descriptions 
of how and why people do things more accessible and 
meaningful for the community – a large and important 
audience – than if they were reduced to written words. 

Working in a formal academic environment, the respondent 
feels a degree of pressure to disseminate his findings on the 
abovementioned types of social-technological dynamics 
through academic papers that target development studies 
and urban planning audiences. However, he is also aware 
of the importance of storytelling and using blogs and 
social media to disseminate the results of his research. 
Specifically, he notes that, “as academics, we have to 
stop this tendency to go to places to collect information 
and then never go back to these places”. Following the 
example set by slum artists, he is now exploring ways 
to disseminate his academic work in a more visual and 
accessible manner on platforms such as TikTok (an online 
video-sharing service), as a way of going back to such 
places beyond the academic sphere. 

32 https://www.biea.ac.uk

https://www.biea.ac.uk
https://www.biea.ac.uk
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The case studies presented above demonstrate a diversity 
of methods and practices through which researchers 
and other professionals engage with constituencies 
outside academia and draw upon their expertise and 
experience. The ways in which engaged scholarship 
might be enhanced, or in which changes and support 
for engaged-scholarship practices in academia in Sub-
Saharan Africa could increase its societal impact, are 
reflected upon in this section of the paper. 

Closing the government 
– industry – community – 
academic loop
In some of the cases, interview respondents and their 
colleagues have created clusters of engagement that cross 
the boundary between the academic and professional 
spheres. These clusters grounded in scholarly research 
and teaching have a lot of potential to raise awareness of, 
confront issues in, and contribute to the urban mobility 
discourse in Sub-Saharan Africa. 

Non-academic audiences that have been drawn into 
these clusters tended to be from both public and private 
sectors, with the latter group including people involved in 
industries that supply mobility services, such as paratransit 
operators in Cape Town and Maputo. In several cases, 
these audiences involved themselves in the co-production 
of knowledge as a part research and teaching activities. 
However, scholarly activities that involved members 
of the public (or of specific communities within this 
broad category) tended to be observational in nature. 
Knowledge was generated by studying factors such as 
travel behaviour and socio-economic profiles, but the 
observed constituencies were not part of the knowledge-
production process.

The focus on scholarly engagement with a professional 
sphere but not with the broader public, or specific 
‘publics’, highlights three co-production issues. How can 
members of specific communities be integrated as co-
investigators of scholarly work on urban mobility issues 
(extended science)? How can academic practitioners and 
communities develop relationships and discourse that 

generate useful information (iterative interaction)? And 
finally, what platforms can enable community members, 
communities as a whole and academic practitioners to 
learn from one another (social learning)? 

The cases of KTRN in Kenya and the BIEA-based scholar 
working on Uganda may provide insights in this regard, 
as they do reach beyond the professional, industry and 
government spheres into the broader public. 

Strengthening knowledge 
production and dissemination 
for more direct societal 
impact
The interviews illuminated tensions between the 
expectations that academic institutions place on 
academic practitioners and the forms of knowledge 
generation and dissemination that such practitioners 
prioritise. Academic institutions define scholarly ‘impact’ 
in terms of numbers of peer-reviewed publications and 
number of students educated. The universities’ first and 
second missions (teaching and research) trump the third, 
social, mission, even when the latter is overtly supported 
in institutional policy. 

For a scholar to comply with traditional institutional 
priorities leaves limited time for building productive 
working relationships with non-academic constituencies, 
to explore and support alternative forms of knowledge 
production amongst such constituencies (empowerment), 
or to find means of disseminating knowledge beyond 
published outputs (iterative interaction).33 Processes that 
recognise engaged scholarship as a legitimate, and even 
fundamental, function of academia must be embedded 
in the research and teaching process, rather than seen 
as an add-on to core academic work. 

Some respondents suggested methods such as: 
support and guidance in sharing knowledge on online 
public platforms; experimenting with communication 
mechanisms other than the written word; and packaging 
messages from scholarly publications for non-specialist 
audiences in local (non-European) languages. 

ENHANCING ENGAGED SCHOLARSHIP IN 
URBAN MOBILITY IN SUB-SAHARAN AFRICA

33 This is corroborated in the literature, where Brown-Luthango, for example, clearly states that academic practitioners and their non-academic partners must not be naïve about 
the substantial time, effort and investment required for effective community-university engagement. See Brown-Luthango M, 2012, Community-university engagement: the 
Philippi CityLab in Cape Town and the challenge of collaboration across boundaries, in Higher Education 65(2013):309-324
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The work and words of academic practitioners from 
Mozambique, Sierra Leone and in Uganda readily come 
to mind here. 

More than one interview respondent noted that scholarly 
publications increased the standing of their organisations 
as well as their scholarship, even if they admitted that few 
people outside a relatively small academic circle read 
them. Clearly there is need for strategic and financial 
support for multi-modal dissemination strategies that are 
appropriate to local conditions. 

Building support and support 
networks for engaged 
scholars
Engaged scholars tend to have limited institutional support 
in their work with non-academic constituencies and 
efforts to disseminate the knowledge generated from it. 
Instead, they appear to draw on informal scholarly and 
social networks and on their own ‘instincts’ to identify and 
engage in work on topics that have significant relevance 
not only within academia but also to society.

A strong case can be made for encouraging and developing 
targeted support for engaged scholarship in the urban 
mobility field, because of the wider relevance of the work 
that is described in all the interview cases reported on in 

this paper. Such support could include: facilitating learning 
amongst engaged scholars as well as with their academic 
colleagues (social learning); empowering such academic 
practitioners to understand and appreciate the value of 
their socially engaged work in local and global contexts 
as alternatives to more established knowledge practices 
(empowerment); and building broader understanding 
that the practices of urban mobility scholarship need 
to shift to include an overt ‘third mission’ stream, and 
need to continue to do so in step with an evolving society 
(interactional).

People from many fields within and outside university and 
research environments gravitate toward the study of urban 
mobility. Some of them find new and socially engaged 
ways of contributing to the betterment of society. There 
is no single trajectory in which this happens, and no set 
recipe for encouraging engaged scholars, but there is 
nonetheless room to encourage more people to do such 
work. An excellent foundation already exists, in the form 
of committed academic practitioners who, in sharing their 
stories for this paper, have shown a common passion for 
making a positive difference in urban mobility in Sub-
Saharan Africa. 
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In closing, let us refer back to the work of Bremer and 
Meisch, first introduced in Section 2 - What is engaged 
scholarship and knowledge co-production? In addition to 
highlighting different forms of knowledge co-production 
in the f ield of climate change, they also used their 
review findings to develop a prism of co-production 

approaches, with guiding questions, to support inquiry 
into and descriptions of co-production of knowledge and 
interfaces between academic practitioners and society. 
They furthermore encouraged academic practitioners in 
related fields to adapt and test their prism.

CLOSING REMARKS AND CALL 
FOR FURTHER WORK

how can the study of urban 
mobility evolve with institutions 
and wider social, political 
and economic systems?  

how can we build 
responsive capacity 
in governance institutions? 

how can government
agencies and citizens jointly
produce public services?

how does urban mobility 
shape our representation 
of cities, and ourselves?  

how can we promote 
consultative interaction 
between urban mobility 
scholars and society for 

more useful information?

how can we 
facilitate social learning 

about urban mobility issues?  

how can we empower 
alternative knowledge 

systems for urban mobility 
planning and governance?

how can we integrate 
non academics as co investigators 
in extended modes of investigating 

urban mobility? 
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The figure above is a first attempt at developing a conceptual 
prism to guide the development and support of engaged 
scholarship in the mobility field across cities in Sub-Saharan 
Africa. The purpose of combining the prism’s perspectives 
with the concepts of engaged scholarship and the interview 

cases in this paper is to provide a basis for a meaningful, 
continued discussion on areas where there are gaps and 
opportunities for co-producing knowledge in the field of 
urban mobility through engaged scholarship in the region. 

Figure 2: A prism for understanding knowledge co-production in urban mobility  34

34 Adapted from Bremer, S, and Meisch, S, 2017: Co-production in climate change research: reviewing different perspectives, in Climate Change 8(2017):1-22
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It is not possible to conclude this discussion here, nor 
is it possible to provide a comprehensive and insightful 
review of the many ways in which researchers and scholars 
in urban mobility are finding ways to make meaningful 
contributions to the communities and societies in which 
they are located. Each of the questions posed above 
requires responses from local actors to propel engaged 

scholarship forward. It is also likely that new questions 
and perspectives need to be added to the prism. This 
paper is one step in the direction of making a meaningful 
contribution to society and, specifically, to improving 
understanding of how people move in and around cities 
in Sub-Saharan Africa.
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